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Abstract: the article considers the features of the integrated lesson, describes its functions,
defines the principles of linguistic-literary integration and effective ways of its implementation.
The authors consider the actual problems of integration processes when studying the language-
literary cycle in the conditions of the modern Ukrainian school. Indicate factors affecting the
effectiveness of integrated classes.

Key words: integration; language and literary branch; integrated lesson, educational process,
teacher.

Problem statement. Modern world society is characterized by an accelerated pace of
development, the presence of an extensive industry of knowledge, the volume of which is
growing rapidly, the active use of innovative technologies as a joint result of integrated scientific
research. Currently, the labour market requires specialists who can comprehensively apply
knowledge from various scientific fields, independently determine the goals of their activities and
achieve them, work in a team, communicate in multicultural surroundings. These trends are also
taken into account in the Concept «New Ukrainian School», which notes the inconsistency of the
school system with modern challenges, namely: the large amount and obsolescence of knowledge
received by students, the weak motivation of children to study, the inefficient organization of the
educational process [7].

That is why the integration of the content of education, including humanitarian, is becoming
one of the priority areas in the development of the modern Ukrainian school in the context of its
modernization.

Solving this issue requires not only theoretical understanding, development of methodological
principles of integration in the philological field of school education, but also practical
implementation in the form of modern language-literary integrated courses, integrated textbooks
developed on the basis of competently oriented training.
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Analysis of recent research and publications. Integration as one of the ways to solve the
problem of systematic in learning was actively studied in the works of J. Comenius, J. Locke, J.
Herbart, F. Disterweg, O. Wilman, |. Pestalozzi and others.

In the XIX century. a significant contribution directly to the development of integrated courses
was made by K. Ushinsky (integrated writing and reading course based on the analytical and
synthetic method of teaching literacy), I. Annensky (theoretical foundations of the course of
literature).

Ideas of J. Dewey, J. Decroli (problem-complex system of education) in the 20s of the
twentieth century. found implementation in the pedagogical activity of supporters of the «labour
schooly», scientists S. Shatsky, S. Rubinstein, M. Rybnikova; in Ukraine - G. lvanitsa, O.
Muzychenko, Ya. Chepigi-Zelenkevich.

In foreign pedagogy of the second half of the twentieth century, the problem of integrating the
content of education was studied by R. Canway, V. Knipp, M. Lipman, G. Matthews, D. Thacker,
H.-L. Frese, M. Tozzi and others. These works are interesting primarily with an emphasis on the
developmental aspect of integrated learning, studies of its connection with the formation of
critical thinking. The development of the problems of linguistic and literary integration of the
content of school education was directly carried out by methodologists R. Albetkova, A. Belyaev,
M. Baranov, M. Vashulenko, E. Goloborodko, A. Gorshkov, I. Button, 1. Zverev, G. Ivanitskaya,
O. Mashchenko, M. Lvov, N. Lesnyak, N. Pashkovskaya, O. Savchenko, M. Skatkin, O.
Khoroshkovskaya and others. The works of these scientists consider the ways of linguistic and
literary integration, its methodological principles, in particular the principle of text orientation,
complex analysis of texts, etc.

The article is aimed at highlighting the theoretical foundations of linguistic and literary
integration and identifying effective ways to implement it.

Presentation of the main material. Integrated lesson (from lat. Integratio — replenishment) is
a type of lesson in which information about different academic subjects is combined around one
topic, the purpose of which is to reveal general laws, laws, ideas, theories that are reflected in
different sciences and their corresponding academic subjects. Integrated lessons aim to combine
related blocks of knowledge from different subjects around one topic with the aim of
informational and emotional enrichment, perception, thinking, feelings of students [9, p. 8].

An integrated lesson can be organized in different ways, but its leading feature is always the
dominant position of the main discipline, which in this case is the integrator, as well as the
presence of one or more side disciplines. They are used to deepen and clarify the knowledge
obtained on the basis of the material of the main discipline.

Within the integrated lesson, diverse disciplines can be combined with each other. Scientists
distinguish two main types of interdisciplinary integration [3, p. 5]:

1. Full integration - academic disciplines are combined holistically, generating new
synthesized subjects, for example, FAS or world art culture.

2. Partial integration - in the process of synthesis of several academic disciplines, separate
methods or components are used. Thus, it is possible to integrate the content of several
disciplines, but to preserve the teaching methods characteristic of the dominant academic subject.

Conducting integrated lessons is not a commonly used practice among subject teachers.
Among the cases requiring the synthesis of educational material from different disciplines, the
following [1, p. 56]:

1) if the processed material is duplicated in textbooks on the disciplines that are considered; 2)
if the teacher is limited by the time allocated by the curriculum to study the presented topic;

3) during the study of general scientific categories, which are considered within several
academic disciplines (time, length, development, etc.), as well as generalized aspects and
principles of human activity;
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4) if the teacher set out to demonstrate to students a certain concept or phenomenon in a more
complex volume, going beyond the scope of his scientific discipline.

It is almost impossible to predict all the reasons for the teacher's motivation to use the
methodology of integrated lessons, but in any case, if the teacher seeks to conduct an integrated
lesson, he needs to seek help from the subject teacher, with whose educational discipline
integration is supposed [5, p. 12]. Only in the case of bilateral interest and hard work can a much
better result be achieved than when conducting separate thematic lessons.

The starting point when creating an integrated lesson is the correct construction of the
interaction of two teachers. They must determine the order and sequence of their actions, as well
as determine the methods used to submit material for study. In this case, the interaction of
teachers can be built in completely different ways. Teachers can choose the technology of parity,
when each of them makes an absolutely equivalent contribution to the integrated lesson, but in
the framework of secondary schools in practice this is rare [2, p. 172].

Teachers can also share the role of presenter and consultant, or choose a principle where the
whole lesson is taught by one teacher, and the other is present at this lesson as a guest or active
observer.

For successful integration, it is necessary to correctly combine a large number of components
of the educational process, which in itself is creative. The teacher must first determine the
motives and main goals of the integrated lesson, the content of the integration (what materials
will be used during the lesson), the form of integration, as well as the main methods and
techniques that will guide him in conducting such a lesson.

It is worth noting that a teacher can conduct an integrated lesson independently, without the
participation of another subject teacher, but this requires deep and thorough knowledge of both
disciplines. To date, this practice is becoming the norm and is increasingly used in secondary
schools.

The integrated lesson is based mainly on the synthesis of information from different fields of
study. Due to this, when students develop new material, their analytical activities are stimulated.

Students train not only to memorize theoretical material, but also to be able to use it, to transfer
from one field of study to another [4, p. 69]. This helps to develop consistency in the approach to
educational activities and the formation of the ability to holistically perceive reality.

The construction of an integrated lesson may differ depending on the topic of the lesson, the
field of study, etc. There are such forms of integrated lessons on their content [8, p. 253]:

1. Amalgamated is a type of lesson where the main attention of children is drawn to how to
solve a particular problem based on their life experience. Such lessons are also called project,
because the teacher's task is to consider the question from different points of view, hear from
students all pros and cons, organize a constructive discussion.

2. Coordinated is a type of lesson in which the teacher considers problems fragmentary,
without trying to form a holistic worldview. Knowledge within one subject is based on previously
acquired knowledge from another academic discipline.

3. Combined is a type of lesson in which the teacher uses his subject as a dominant area around
which several academic disciplines merge into one. This helps to consider the problem under
study from different points of view, but without using life experience. This type of integrated
lesson is a kind of synthesis of the two previous types.

When forming a plan-outline of an integrated lesson, it is very important that the teacher takes
into account a number of structural features
[6, p. 99]:

1) the lesson material should be clear and compact, so as not to overload the student with
unnecessary information;
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2) there should be a logical interaction between the material from those educational areas that
the teacher decided to combine as part of the lesson;

3) educational material should be as informative and interesting as possible.

It makes sense to conduct generalizing classes in the form of integrated lessons, when the
teacher wants to reveal certain important problems within several academic disciplines, although
recently among teachers it has been practiced the use of this type of lesson at any stage of the
study of educational material.

Speaking about the lesson of the formation of new knowledge, one can apply such its forms
within the framework of the necessary integration [10, p. 110]: lesson-travel/excursion;
multimedia lesson; lesson-research.

Using such forms of conducting classes, the teacher gets the maximum opportunities for the
interest of students, the disclosure of their creative potential, as well as complex development.

If the purpose of the lesson is to acquire new skills and abilities, then you can build its
structure as follows [10]: lesson-game (role-playing or business); lesson-workshop; combined
occupation.

This will help students to form certain skills that are provided by the curriculum. It is also
worth considering this type of lesson, as a lesson of repetition of the studied material [10]. In
order for students to maximize the submitted material, the following forms of the lesson are
suitable: lesson-game; theatrical lesson; final excursion; occupation-analysis of control works;
classes-conversation.

Thanks to the use of such forms of training, it is possible to systematize the knowledge gained
and deepen it to the required level. They are most often carried out when studying voluminous
thematic blocks or at the end of the semester. Each form of integrated lesson has its own
characteristics and motives of use. As their common feature, it is possible to single out the
effectiveness of the distribution of time allocated for the study and assimilation of educational
material, as well as stimulating global thinking instead of closed and highly specialized.

The main features of integrated lessons are: unconventional structure, distinguished by clarity,
compactness (in blocks corresponding to two or three different educational subjects, the material
from which is integrated), as well as originality of motivational and reflective aspects; logical
relationship of educational material of several subjects; subordination of the presentation of
educational material of various academic subjects to the sole purpose of the lesson (only the
information that is necessary for its implementation is selected from the content of the subjects);
informative lesson capacity; selection of a specific venue and its design; diversity of learning
tools (using video, audio recordings, multimedia presentations, etc.), which are simultaneously
used dosed; rational combination of different activities of students with different ways of
educational interaction (collective, pair, group, individual); high activity of students and a clear
definition of their workload; increased emotional impact on students.

Integrated classes can be divided into two types: classes as an organic component of an
integrated course, built on the basis of intersectoral integration; classes built on interdisciplinary
integration that take place outside the integrated course.

Conclusions and prospects for further research. The integrated language and literary course
is designed to give a holistic view of the nature of the word, develop the communication skills of
students, enable them to understand and interpret texts and, most importantly, create their own
texts. A further important stage in the process of introducing an integrated language and literary
course will be the study of its effectiveness in the process of forming the main competencies of
students, testing integrated textbooks, searching for modern forms of work that will ensure high
motivation of students

BICHHK 2024 42 N 2 (46)



REFERENCES:

1. bamabyxa K. B. IligroroBka MailOyTHIX y4YWUTENIB 1HO3EMHOI MOBHU JIO HaBYaHHS
CTapIIOKIACHUKIB (Ppa3zeosorii : auc. ... Kauauaata nea. Hayk : 13.00.02. Oxeca, 2007. 199 c.

2. bemsea A. C., Cyxomombckas . B. Hcmonb3oBanue BHYTPHUNPEAMETHBIX U
MEXKMPEIMETHBIX CBSI3€H [UIsl CHEIUAIbHBIX IIeJied TMPU H3YyYEHUH HWHOCTPAHHOTO S3bIKA.
Cmpameeii ma memoouxku Hagyanus mosam 0 cneyianrorux yineu. Kuis, 1997. 243 c.

3. bex I. Interparis six ocBiTHs nepcnektuBa. [louamkosa wkona. 2002. Ne 5. C. 5-6.

4. Tonuapenko C. VY. 3MicT ocBiTH 1 ii TymaHiTapusamii. Henepepsna npogecitina oceima:
npobnemu, noutyxu, nepcnexmusu / 3a pen. 1. 5 3sa3rona. Kuis, 2000. C. 68—76.

5. IBanuyk M. InTerpoBanmii ypok sik cnenugiuyHa popma opratizauii HaBuaHHs. [louamkoea
wrona. 2004. Ne 5. C.10-13.

6. Komogpko T. M. ®@opmyBaHHS COLIOKYJbTYPHOI KOMIIETCHINI MaWOyTHIX y4YHUTEIB
1HO3EMHUX MOB y BHUIIMX MEJaroriyHUX HaBUaJbHUX 3aKia/ax : JWC. ... KaHOuAaTa Iej. HaykK :
13.00.04. Kwuis, 2005. 192 c.

7. Konuenmis «Hopa ykpainceka mikoma». URL: https://mon.gov.ua/ua/tag/nova-ukrainska-
shkola (nara 3BepuenHs 29.04.2024).

8. Kymniguenko JI. A. [HTerpoBaHi ypoKH sSIK OAHH i3 3aCO01B MiABUIICHHS aKTHBHOCTI yYHIB Ha
ypokax. Taspiticokuii sicnuk ocgimu. 2012, Nel (37). C. 250-254.

9. Jlumosa JI., Pencwvkmii C. IHTerpamis 1HAUBIIyaJlbHOI pOOOTH 3 IHIIUMHU (PopMaMu
HaBYAJILHOI IisUTbHOCTI. Piona wkoaa. 2002. Nel. C. 8-10.

10. [TaBnoBa O. JI. Oco6iMBOCTI Ta 3aKOHOMIPHOCTI ()OPMYBAaHHS 1IHTETPOBAHUX 3HAHb Y
VUHIB. [Hmezpayisi 3HaHb 3 NpeOMemié NPUPOOHUYLO-MAMEMAMUYHO20 YUKTLY: HpoOieMu ma
wiAxu ix upiwienHs’ 36. mamepianie inmepuem-ceminapy. Yepkacu, 2012. C. 11-17.

Cmamms Haoditiuina 00 pedaxyii
25 bepesnsn 2024 p.

THE MAIN FACTORS OF INFLUENCE ON CANADIAN ENGLISH FORMATION
YK 811.111(71)
KYLIHIP AJITHA,
Kanouoam neoazo2iyHux Hayx,
cmapuiuill 6UKIA0ay Kageopu 2epmManHcbKoi ma clo8 sSHCbKoi (inonoeii
TUMOIIEHKO BAJIUM,
3000y8au oceimu Qinonociuno2o gaxyibmemy
K3BO «Binnuyvkuii 2yMaHimapHo-neoazo2ivHutl KoJieoxic»

Abstract: In this article the factors influencing the formation of the Canadian version of the
English language were singled out, namely linguistic influence in particular British English,
French and indigenous languages on the territory of Canada; immigration influence in early
times, post-war and present, as well as other historical events that ensured the linguistic identity
and formation of Canadian English.

Key words: Canadian English, influence, linguistic diversity, historical events, immigration.

Introduction. In the dynamic landscape of linguistic studies, the examination of Canadian
English stands as a vital field due to its unique blend of historical, cultural, and social influences.
This distinct variant of English, shaped by the confluence of diverse linguistic streams, offers a
rich tapestry for phonological analysis and understanding language evolution. The exploration of
Canadian English is not merely an academic exercise but a journey into the heart of Canada's
identity, tracing the imprints of history, migration, and cultural intermingling on the language.

BICHHK 2024 43 N 2 (46)


https://mon.gov.ua/ua/tag/nova-ukrainska-shkola
https://mon.gov.ua/ua/tag/nova-ukrainska-shkola

