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will not you, has not he, is not he). That is why Queen Isabella's statement: "Your son will not sit 

long on the throne" is correct. 

When describing the film, it is also necessary to note the realisation of vowel phonemes in the 

actors' speech. The final vowel in words such as happY in Scottish English traditionally sounds 

like [e], so lady is pronounced [lede], baby as [bæbe], and the pronunciation of the word studded 

[stʌdid] differs from the pronunciation of the word studied [stʌded]. 

In Scotish English the neutral sound in the final position in a word is replaced by a short sound 

[ɪ], as exemplified by the pronunciation of the word pilot. It is pronounced [pælɪt] and letter is 

pronounced [lɛtɪr]. All speakers do not have the phoneme /ʊ/ in their speech, and the vowel in 

words like foot merges with the vowel in words like goose, and thus the words pull - pool, full - 

fool become homophones, and the words good - mood, foot - boot, wool - tool, woman - human, 

pudding - brooding rhyme. 

Conclusion. The phonetic processes revealed in the speech of native speakers in Scotland 

clearly indicate that Scottish English has a set of specific sound modifications that are not fully 

characteristic of any other variant of English. However that didn't stop the author of “Braveheart” 

from letting go of this important part of Scottish phonetics and producing a product of common, 

or rather old-fashioned, popularised usage. 
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particular, considered the functions of word stress, highlighted the features of stressed syllables, 

characterized word stress from the point of view of placement, described the role and 

significance of word stress in the English language. 

Key words: word stress, stressed and unstressed syllables, pronunciation, pitch of the voice, 

forth. 

Introduction. Language learners aiming to become proficient speakers of either dialect can 

benefit greatly from comprehending the nuances of word stress, as it allows for greater clarity and 

accuracy in pronunciation. Similarly, professionals engaging in cross-cultural communication, 

such as teachers, businesspeople, or diplomats can adapt their speech patterns to effectively 

convey their message in either dialect, thereby bridging linguistic and cultural gaps. In this 

exploration of word stress, we will aim to provide a thorough understanding and significance of 

word stress for effective communication. 

The purpose of the research is to analyze and describe the role and importance of the word 

stress in the English language. 

Main part. Word stress in English refers to the emphasis or prominence placed on certain 

syllables within a word. It is a fundamental aspect of spoken English that helps to convey 

meaning, rhythm and  intonation. 

According to Ladefoged P. and Johnson K, stress is defined as "an increase in the force or 

prominence accompanying the articulation of a sound or syllable." 

Jacobs H. described stress as "the relative prominence of a syllable in relation to other 

syllables in the word." 

Roach P. explained stress as "a greater degree of muscular energy, breath force, and loudness 

that is used in the articulation of a stressed syllable." [2 p 56]. 

B.A Bogoroditsky B. characterized stress as the generation of energy, which in turn generated 

an increase in expiratory and articulatory activity.  

Sweet H. mentioned that stress is associated with the force of breath. 

Jimson A. admits that a more prominent syllable, a stressed syllable, is accompanied by pitch 

changes in the voice, quality and volume of the stressed sounds. 

Jones D. defined word stress as the degree of force fullness that accompanies a strong 

exhalation and gives the impression of loudness [3, p. 80 ]. 

On the basis of above mentioned definitions we understand word stress as the singling out of 

one or more syllables in a word accompanied by the change of the force of utterance, pitch of the 

voice, qualitative and quantitative characteristics of the sound, which is usually a vowel.   

The nature of word stress can be studied from the point of view of production and perception; 

the two are obviously closely related but are not identical. The production of stressed syllables 

requires more muscular energy. Greater muscular effort and muscular activity produce higher 

subglottal pressure and an increase in the amount of air expelled from the lungs. On the acoustic 

level this extra articulatory activity leads to the increase of intensity, duration and fundamental 

frequency of the stressed syllable. On the perception level it corresponds to the increase of 

loudness, length and pitch [3, p. 80 ]. 

The effect of prominence of the stressed syllable is achieved by a number of phonetic 

parameters such as pitch, loudness (force of utterance), length, vowel quality or their 

combination. As a result, there appears a contrast between stressed and unstressed syllables.  

If to compare stressed and unstressed syllables in the words contract ['kɒntrækt] договiр and to 

contract [kən'trækt] заключти договір, one may note that in the stressed syllable: 

- the force of utterance is greater, which is connected with more energetic articulation;  

- the pitch of the voice is higher, which is connected with stronger tenseness of the vocal 

cords and the walls of resonance cavity;  

- the quantity of the vowel [æ] in [kən'trækt] is greater, the vowel becomes longer;  
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- the quality of the vowel [æ] in the stressed syllable is different from the quality of this 

vowel in the unstressed position, in which it is more narrow [3, p.81]. 

 Generally, these four factors work together in combination, although syllables may sometimes 

be made emphatic by means of only one or two of them. Experimental work shows that these 

factors are not equally important. The strongest effect is produced by pitch and length. Loudness 

and quality have much less effect.   

For native English listeners, the most important syllables in a word are the stressed syllables, 

which are the primary cues for identifying the word. The characteristics of stressed and 

unstressed syllables in a word are also reflected in the rhythm [1 p 17]. 

Word stress, also known as lexical stress or accent stress, plays a crucial role in ensuring 

effective communication, as the incorrect placement of stress can lead to misunderstandings or 

misinterpretations. 

Word stress organizes the syllables into a word. It creates a particular pattern of relationships 

among syllables, making some syllables more prominent than others and shapes the word as a 

whole. Thus word stress performs the constitutive function.   

Word stress makes it possible for the listener to identify a succession of syllables with a 

definite recurrent stress pattern as a word. In other words, it helps us to recognise the word in the 

chain of speech. This function is called recognitive.  

Word stress is capable of differentiating the meaning of words or their forms, thus performing 

its distinctive function. Primary stress placement can distinguish the grammatical category of the 

word in the opposition ('import – im'port), the meaning of the word ('billow – be'low), compound 

nouns from free word combinations ('greenhouse – 'green 'house). 

Word stress is the magic key to understanding spoken English. Native speakers of English use 

word stress naturally. Word stress is so natural for them that they don't even know how they use 

it. 

Non-native speakers who speak English to native speakers without using word stress, 

encounter two problems: it is difficult to understand native speakers, especially those who speak 

quickly and the native speakers may find it difficult to understand non-native ones. 

By delving into the study of word stress in English researchers can uncover the diverse factors 

that have influenced the pronunciation patterns. For instance, dialectal variations, historical sound 

changes, linguistic borrowing and cultural and social factors all contribute to the unique 

distinctions observed in word stress. These differences not only reflect the fascinating history and 

evolution of the English language but also impact its usage across different contexts, regions, and 

communities [4 p 128]. 

According to the scientific researches in the field of theoretical phonetics there are musical, 

dynamic, quantitative and qualitative types of word stress. European languages such as English, 

German, French, Ukrainian have dynamic word stress. 

Though English word stress is traditionally defined as dynamic, the special prominence of the 

stressed syllables is manifested in the English language not only through the increase of intensity, 

but also through the changes in the vowel quantity, consonant and vowel quality and pitch of the 

voice [3, p. 82].   

All English vowels may occur in stressed syllables, the only exception is [ə], which is never 

stressed. English vowels [ɪ, ʊ, əʊ] tend to occur in unstressed syllables. Syllables with the syllabic 

[l, m, n] are never stressed. Unstressed diphthongs may partially lose their glide quality. 

It is important to admit that syllables in a word are characterized by different degrees of 

prominence. Objectively, there are as many degrees of stress in a word as there are syllables 

(stress is distributed through the word).   

In British English they generally distinguish three degrees of stress: primary (strong, main, 

principal), secondary (half-strong, half-stressed) and weak (unstressed). 
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American phoneticians distinguish four contrastive degrees of word stress: primary, secondary, 

tertiary and weak. Tertiary stress does not show much difference from secondary stress, but it has 

a different placement in a word. It is generally associated with American English, where it marks 

the last but one syllable in the words with suffixes -ary, -ory, -ony (ˏrevo'lutioˏnary, 'dictioˏnary).   

However, in terms of teaching English as a foreign language the British conception of three 

degrees of word stress is more acceptable. 

According to its placement in a word, stress can be fixed and free. In English the word stress is 

free which means that its location is not confined to a specific position. It can fall on any syllable 

of the word. Moreover the English word stress is shifting too which anticipates changing its 

position in different forms of the word and its derivatives ('music – mu'sician). 

To define the position of word stress in each individual word it is necessary to take into 

account a number of factors: 

− phonological structure of the syllables;  

− the number of syllables in the word;  

− morphological factor (whether the word is simple, complex or compound);  

− the part of speech the word belongs to (noun, verb, adjective, etc.).  

1) The phonological structure of the syllable is related to the status of a particular syllable in 

terms of the degree of sonority. The sounds that possess a greater degree of sonority contribute to 

the greater prominence of the syllable. A syllable is considered to be strong when it contains a 

long vowel or a diphthong or a short vowel followed by two consonants. For example, in English 

verbs the stress falls on the last syllable if it is strong and on the last but one syllable if the last 

one is weak (aʹrrive - deʹvelop).   

2) The number of syllables in a word influences the number of stresses and to a certain extent 

the position of stress. There are stress patterns typical of two-syllable words, three-syllable words 

and so on. In multi-syllable words there appears secondary stress.  

3) Morphological factor shows that in complex words the placement of stress depends on the 

type of suffix. Suffixes are divided into those which do not affect the stress placement in the stem 

(stress-neutral), those which influences stress in the stem (stress-fixing) and those which carry 

stress themselves (stress attracting). 

4) The fourth factor to be considered is the grammatical category the word belongs to. The 

influence of this factor can be illustrated by the pairs of words, in which adjectives and nouns are 

contrasted to verbs: ʹinsult – to inʹsult, ʹrecord – to reʹcord, ʹpresent – to preʹsent [3, p. 84]. 

Conclusion. Mastering the nuances of word stress is a valuable asset for both language 

learners and professionals engaged in cross-cultural communication. By grasping the intricacies 

of stress patterns in words, language learners can enhance their pronunciation clarity and 

accuracy, facilitating more effective communication in their target language. With this 

investigation, we aimed to provide a comprehensive understanding of word stress and its crucial 

role in effective communication. 
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